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MERROW: I'm ‘John Merrow. 


STEVIE WONDER: "We pledge ag aes 


rm 
COMPENSATORY EDUCATION 
ee | 


PART 2 


, 


All our lives 
To the magic colors 
Red -- blue and white .... 


But we all must be given 

The liberty that we défend~ 

For with justice not for all men 
History will repeat again ... 


It's time we learned 
This World Was Made For All‘Men ..." 


("Black Man", sung by Stevie Wonder 
‘ALBUM: SONGS FROM THE KEY OF LIFE) 


BLAIR: I'm Wendy Blair. And that Stevie Wonder song declares that 
"the world was meant for all of us", and.in America, the schools are 
meant for all’ children. 


MERROW: But, we've learned that all children don't start school with 
the same skills afd advantages, so we "compensate" for disadvantaged 
backgrounds with special programs called "Compensatory’ Educatiaqn". 


1st CHILD: 
MERROW: 
2nd CHILD: 
3rd CHILD: 
4th CHILD: 
|" Sth CHILD: 


6th CHILD: 
ips CHILD: 
8th CHILD: 


9th CHILD: 
@ 


10th CHILD: 


MERROW: 


10th CHILD: 


» 


"I want to be a teacher when I grow up:" 
"When I grow up, I want to be™an ice-cream maker." 
/ 


"You don't..give me one free ice-cream:" 
"I hate school -- I just.hate school +" 
ot a ie 


"I hate school, too, but it's good to go.") 
F ‘ - & 
"I hate to get up in the morning." 


"My name is Betty Alice\Norton, an@ I'd like to 
be a teacher, or a wind Ww cleaner." 


r 


"My name is €ornell kyle, and. I want to be a 
policeman." F e ; 


"My name is Kevén Smith. I \Like spelling and reading 
and math -- and I'm in the fifth.” ry 


"I know why Nettie, you don't \like the words -- because~ 
she, don't know how to read! good!" : 


“My name is Howard, and I wanna\work at the hotel." 

"At this hotel?" 

"No, on St. Charles Street." . 

"Everybody wants you to say why ydu like school," 

"I've been around a lot of pegple pll my life, and 

I love lyfe, and I love the children ~~ an I hope they 


love mes" 


"Yeat® 


ny - ie 


BLAIR: Jil toca to those students and their teacher in a compensatory 
: educatiow program in New Orleans recently. Comp-ed is historically 
* rooted:in the "Great Society" dream of the 1960's--- when Congress 
. hoped, that if the federal government provided extra money for~ ‘the . 
education of disadvantaged children, they could catch up inischool, and 
i ‘ - not wind up in poverty Aater in life. id 
MERROW: The. first. and largest compensatory education program is 
Title One of the Elementary and Secondary Education Act, passed in’ sage 


ll years and $17 billion dollars later,: Boogie want Je know, if 
pe is working. 


,- ‘ é 
‘ Ss IR: And that depanjs on whom you ask. .* a : ‘ ’ 
; TIMPANE ; “ "Do these well- -implemented programs «.. do they 
/ ‘ actually work? The answer is 'somewhat'." F 
j pay “ "  "y think the first Sayears were kind of a dismal y 
p quiz: . _ failure ..." ae ae : 
: p i ; ; ; rE = 
@ ANRIG: "You've got to remember that what happens will differ-~ 


from school district to school district, and from year 
to year ..." 


BECK: "I£, you were a.parent, you would want to knoqw how 
\ your child was doing -- not how Title One was doing!" 
MERROW: "It sounds like you're sort of backing and filling. 
( I'm trying to get at 'Is it worth it?' -- and you're 
saying, ‘well, n. the one hand -- this; and on the 
-- other hand, tha aoe LS LE Papasyee just -to aks 
- / a 'yes' or 'no' s 


HODGKINSON: "Absolutely not." . ~ 


‘ 


MACHLER: ~ "That doesn't mean that I wouldn't do what I gould in 
. education, but I wouldn't put all my hopes there." * 


oe MERROW: Those are some of the people you'll be meeting later in the - 
. \ program. It's hard to evaluate the educational programs paid for by 


Title One funds. The reason is simple -- ‘no 2 programs are exactly 
alike. 


% 


2 
BLAIR: That's right. Title One programs range from brenkGane and 
; lunch programs, and eyeglasses for poor children, to math and reading J 

‘ . ; clinics for students behind in tHeir studies. ’ 

MERROW: _But the question of effectiveness has to be faced if Congress 

wants to continue spending tax dollars on: compensatory education. 

BLAIR: Let's start with children like the ones you talked to, John, 
( in New Orleans. How are they doing? 


: ) MERROW: Well, according to New York educational psychologist Bernard + 
a. Mackler -- they "3 be doing.pretty well. 


BERNARD ean . 


“MACKLER: ‘Kids’ who were doing well in gshoel said, "I'm gonna become 4 
pediatrician. I'm gonna betome a:teacher. I'm gonna become a nurse. 

‘'m gonna becqme a géneral.practitioner."* Kids from ‘thé same neighboxhood: 

en asked these aged ea they said, "I hope I don't get into 
; . t I hope E don't land up in\jail. I hope I.don't get beaten ‘up 

- y y, my father when I come back’with a poor report card." And they also , 
‘ : ad jobs that were more ‘in fantasyland than in reality. "I, hope I become 

ies, . President of the United States. I hope I become one of the Beatles, or ~*~ 


. 


- MERROW: * Mackler says w 


ee think that's been the positive side of Title One. gI think the other 


° . 
. . 


The Who, or Led Zeppelin."/ And -- if people are involved in metrics 
and measurement, you can measure that over a‘period of time. _ What 
percentage of kids are beginning to change year by year, in terms of 


J ae views.of themselves? ‘To me, that would be a very important 
: c 


ompensatory- educational Change -- where young people would carry 
around with"them the ide 


hgd jmore opportunity.. 


that their being was fuller than prior, and 


improved -- but that’s 
measure testfscores --. 
doesn't always look so 


~ you do well ih school, our self-concept is” 
‘yery hard to-measure. It'S much easier to 

uf when you measure things like Bante comp-ed \°: 
Boe: ; js : 
BLAIR: Many studies 6 ow ithat compensatory educktion. prograns work — 
well, while students a in'the programs -- but once they leave and go 
into a public school ituation, ea in students start falling 
behind, ‘their middle-class schoolmates. 


MERROW: . But Title One does more than teach wath and fending, Often, 
‘it provides money fo¥ eyeglasses and dental check-ups and food, sO the 
answer to "How effective are these programs?" depends on what you're 
looking- for, .and what you expect pchools to do. ‘ 
& - ANRIG: - “If a youngster's hungry, andthe youngster gets 
fed, that in itself is a worthwhile function -- and I 
don't think that one should try to say, "Well, has 
his reading:gone up 3 points as a result of being fed?" 


BLAIR: Massachusetts Commissioner of Education, Gregory Anrig. 


MERROW: Anrig says feeding a hungry child is a success in itself -- 
_but he is realistic, about the necessity of evaluating the academic 
‘progress of comp-ed programs, and he doesn't believe it's possible to 
measure each and every, school that receives comp-ed funds. wie 


. ; GREGORY ANRIG 7 
. . 

ANRIG: We determine the polls. for. presidential elections by scientific 
sample, and I think that that's the best way to evaluate educational ss 
projects, ag well, on a nationwide basis. It alsd reduces ‘considerably 
the mass of, paperwork, which‘has bee required of local school districts 
by federal government for this- kind oK study. JI-:find that we're waaching 
a point of diminishing returns; we're filling out so many forms, t 
we don't do them well, and the: result is bad information is used smake 
judgments athat cut across thé board. 


FREUDBERG: What have’ been the so-called non-educational by-products of 


. Title One programs? 
- 


ANRIG: One is the f&ct that poor children in large school districts ° 


have- become a higher priority because of Titlé One than they would have 
if there was no Title One. There's been a large amount of money, which 
is available to the-school system only if they develop school programs 
for poor’children, so therefore, they go after the money -- they've. | 
got to do’what the money’requires. I think that's been one of the major 
aims of Title One; and: one of its major accomplishments. Secondly, I 
think it has changed the way school systems deat with the public, 
because it's a federal program; it has“to be done in the open -- they. 
have to involve parents in it;, they have’ to develop a plan, and the 
result of that is’ that we have more planning going on in Title One programs 
than we have in most other educational programs in public schools. Sa, 


side is that people expected miracles from‘that. If you figure out the 
amount of money that déomes. down, it comes to 100, or at the most -- 
$200 per pupil. Now, that on top of an. average-eper-pupil’ expenditure in 


,the country now is somewhere around, I would guéss, $12 to $1400 dollars, 
$200 or $100 more eas going to bring miracles, But it can help -- it 


: > ‘ Ben A cee 


) 


can help the vounantary . . * . , 


‘ % FREUDBERG: How do you get beyond the problem of prograris badng 
‘effective only for the period of time in which the pupils ane enrolled 
’ ‘ : “in them? Is Pitle One sort of a temporary dose of itamin C that needs 
"to be replenished, and'is not? 


ANRIG: : Let's just’ take an example. The average school day is about.” _ 
»- 5 or i, hours long out of ° 24 hours ‘in the day. An,urban youngster, ra 
~ i particular -- as'soon as" that 5 or 54 hours is over -- is exposed. t 
a whole series of influences, many of which operate against what the 
‘ school has been trying to accomplish.in the Title One program. “Even 
; ‘within the 5 hour day, the portion of the program which is Title one/, 
sponsored, and the intensive kind of extra help -- is usually a sma}l 
“ : portion of even the total school day. So you're saying at the end, / 
“well, maybe an-hour's‘help will offset 23 hours of other influences " 
cg F on the youngster" -- and again, I think that’s: just unrealistic., The -*. 
Title One evaluation that I saw,. that I was very enthusiastic about, 
. had to do with reading, and we found in, I think it was 21 projegts 
‘ across the country, that there were decidedly marked increases in jthe . ~ 
i : youngster's performance in reading over a period of time in certain 
. -_ ; schools -- and then they went in and found out, well, what's different. 
UN about these schools -- because they “re the same in every other criteria; 
they're; the same as other schools; what was @ifferent? And the key 
dtfference was the attitude of the principal. The principal decided 
that reading was important“ahd that they were gonna do better in that _ 
school. He or she fired up the faculty of that school, and the result 
‘ was that the kids did better in Site of the environmental forces. I 
’ think the schools can do,that, but they've got to set their mind to do 
. it, and they've got. to be. deepiy committed to those children to pull 
eg : ‘it off. : . ‘, # 
“ FREUDBERG: So the question, then, that Congress must ask itself in L] 3 
; this next session is whether that attitude by principals can be » 
purchased by Conjressional alfotment -- do xOUr Lnine so? 
ANRIG: No, I don't. You can't buy attitudes *- good attitudes.” In 
' ; the long rung vthat has to be the professional motivation of the individuai 
T a 0 concerned. On-th@other hand, if you have a well-motivated persdén, 
“ having gome dollars available at’ their discretion is helpful -- because 
- it allows ‘them to accomplish what they've set their minds to do. 
BLAIR: Massachusetts’ Commissioiier of Education, Gregory Breage talking 
with Yeporter David ae eae of: Station WGBH in Boston. \ 
MERROW: Anrig believes ohne Title Che is tluptivas and that che, best 
way to test that is to study a small sample of schools -- big studies: 
which attempt to-study all schools are more sBRRSEMOEN than they' re 
worth -- in his opinion. 
> 
BLAIR: Atirig also, says is learns most by sending observtérs to projects.. 
‘The U.S. Office of Education mjght'like to do that, but it can't -- 2 
because. its'-money for travel s béen slashed drastically. In 1974, 7 
USOE had $250,000 for travel. } This fiscal year, it has only $100,000. 


[~ MERROW: And that's to keep tabs on’a $2 billiog dollar program that 
has erojecrs in about 14,000 school districts. 


BLAIR:. Anrig also mentioned that’ $200 extra a year per chit doesn't 
do much good. Education research seems to indicate that at least $375 
per child is required. But that means that there's nat enough Title One 
Money to go ‘around, so Mogt . States concentrate the monéy on less than 
half the students who are eligible for comp-ed. The law doesn't require 


concentration, but research, tradition and some féderal pressure make 
it happen. : 


‘ 
ae O3 ‘ 
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MERROW: Another pfoblem with measuring the effectiveness of Title 
One programs is insuring that schools spend the money wisely. That's 
why Congress modified the Elementary and Secondary Education Act to 
LA to insure that parents participate in the planning for the. use of federal 
y Bo ad money .for comp-ed. There are others interestediin measuring “the 
¢ : 5 effectiveness of Title One.” The Poverty Lobby in Washington, for 
example. One such group -- the Children's Defense Fund -- says that 
if comp-ed is not effective, its probably because it was never funded 
at a high enough level. They think Title One is successful -- but 
2 2 Children's Defense Fund members -- Paul Smith and Rochelle Beck -- . 
; also feel that there's too much emphasis on administration of programs, 
and too little on individual children. 


PAUL SMITH & ROCHELLE BECK : 5 ! 


¢ 


im . SMITH: Just last year, the Stanford Research“Ynsititute did the first + 
massive study of Title One reading score progress for elementary, school 
students in 30 states -- a total of more than 6 milliom children were 

. . ‘studied. In that study, they found that Title One had restored normal 

4 : educational progress for those children; that is, they were gaining 

: : 2 a little over one month in reading level for each month they were in 
: the Title One program. That doesn't mean that the problem is solved. 
1 oes ; : Those were children who were disadvantaged to begin with -- ‘and the 


reading progress stopped during the summer when the a programs of 
Title One stopped. 


FREUDBERG: Well, I spoke earlier, with oo Anrig, the Commissioner 
of Education in Massachusetts, who adopts the positio hat you're 
e criticizing -- and .it was his:;suggestion that rather t burden aii 
. of the school districts who use Titlé One money with these massive 
. an Bia evaluations, the federal government scientifically itself investigate 
; : certain sample districts; and that that would be’ the most efficient 
basis for evaluation. Do you agree? 


"BECK: . No. The problem with that is if you wanted to evaluate whether 
Title One was working, that might not be a’'bad idea. Nowever, if you- 
wanted to evaluate how eath child was doing, which is -\ if youvwere 
& parent, you would want to know how your child was do 7; not how 
soa Title One was doing. A sample of the population would n tell you that’. 
3 And, the other thing is that it's interesting that_the federal governmér.: 
should have the responsibility for paying for record keeping on how * 
. each child is doing in school. -You would think ‘that a od principal 
would wants 'ta know how every child in his school is doing, and that he 
‘ needs to keep records on that progress -- for his own administration. 
A teacher has to .know how every, child in her ai is doing. 


. 


MERROW: , Rochelle Beck and Paul sm¥th of the Children's Defense Fund, 
{ ; talking with réporter David Fretidberg Of Station WGBH in Boston. 
BLAIR: Educators aren't the only people interested in; the progress :of 
compensatory education. Politicians are interested, too. Next ‘year,’ 
the Elementary and Secondary -Education ‘Act and Titl ne come up for re- 
. authorization. A central figure in that debate with be Republican 
Congressman Al Quie, of Minnesota. Quie.is the ranking minority member 
of the House Education and Labor Committee -- an§ although he's a long- 


Je time friend of education, he's not crazy ahopt the Elementary and 
° ‘ Secondary’ Education Act. of 1965. 


" 


MERROW: ‘I asked Quie if he thought Peviecce had been successful.’ 


‘ 


\ * ‘ ; ls . 
1% fee AL_QUIE ; ; - 
ry UIE: ‘When ESEA was first enacted, people really didn't know what © 
" ‘an educationally disadvantaged child was, because we didn't define it . 
¥ { * in the legislation, so evidently, the Congress didn't know about it -- 
- and evidently, the administration didn't know about it -- the. Johnson’ 


r° 


Administration -- because they didn't write it into the legislation,, 
because that was one that came up from the White House -- and al::o, 
many of the educators -- the school systems -- thought it was “just ; 
another name for General Aid.‘to Education: that they were lookine Cor : 
all the time, anyway, ‘and that's the way it was.used by many of then aI 
at first. But over that 5 years, they learned a great deal-, and J . 
‘would say ngwy, in the 1970's, that that has been quite effective, and .’ 
also, I'd say, as they moved towards, the younger students and puttina . 
the emphasis-on, the basics Jinsté d of --. some experiences, I ‘think, 

were hardly worthwhile in those first 5 years. 

MERROW:! We'll hear more from Congressman al Quie later in the program. . | 
But let's underline some of what he said. First of all, he prone P 
that comp-ed should help teach the basics --"reading and math. , 
doesn't go along ‘with the money being spent. ‘for food or for hoadeh 

‘care for poor children. When the Money's spent on nutrition,’ it's y 
hard to measure the effect. ° ‘ ’ d 


: : 
. od 


“BLAIR: The people tesponsible ‘ ‘for measuring the success. or eget 


of Title One are in. the National Institute of Education. HO Sark 
with NIE Director, Harold Hodgkinson. ° ee ' : y 
MERROW: Is it possible to measure the results of ESEA, and say, "Yes -- 
this investment has been worth it." -- or "Nd, this investment, has 

not been worth it." 


HAROLD HODGKINSON | 


HODGKINSON: “Absolutely not. If you look .at the diversity | of services 
the districts provide under: Title Oré, it'll give you some ‘idea why 

it's not possible. Sixty-nine percent of the districts offered ae 
reading, 19% offered psychological services -- some communities used © 


the money to buy clothing, and some use it for “health and nutrition 


purposes. Others don't put any money in that area at all. (SQ, you have 
to judge the success of a clothing effort, Compared to a ‘psychological 
services effort in some other community, and that's: like comparing 
apples and oranges. Title One gets into all of the questions .about 
diversity and pluralism in American education, ‘and it's always been 


difficult to Makp a federal judgment on what is a. de-centralized and 
locally controlled scnoe system. 


. 
‘ ts 


MERROW: © A final Adaeion, Has Title One had unanticipated consequences? 


HODGKINSON: ‘I think” that's, the’most fascinating thing about Title 

One. Yt created a great deal of public visibility about a problem. It 
raised the enormous difficulty 1of whether you can compensater for ' 
differences in social class and birth by. money, , YF s 


BLAIR? ilarold Hodgkinson ef the Natiohal Institute of, Education ; 
told us that NIE's study of Title One' s apace will come out. this spring. 


MERROW: The saskeions that he raised ‘are importants” dan we really 
expect money in schools to compensate for socio-economic class aistereiebs 


“Is'that really the school's job? And ee return to these apections 


later in the program.: 


"Poor children. in large school districts have bécome 
a higher priority NeCauae: of Title One. 
. PY "rf we manufactured , shoes’ ‘the rey we educatté ohilaren; 
: 2 ‘we'd find out what the’ average, sized foot was, and then 
build all the shoes that size. Figure that's about what - 
our education niga does -- fits about ae of the kids.” 


t 


"If a kid was anes he damn well wasn' t gonna pay, muh 
- attention to-a ROEneny etass.". 


"And I don' t think that. pne should re to say; "well, | 
has ‘his reading ‘score’ gone up 3 points as.a result of, 
being fed." If-the youngster was: Hungry, simply the 
fact that he was fed is amportant in & of itself." 


"It doesn't change housing, ,it doesn' € change economics, 
it doesn't change employment. It does’ give ‘some 

people’ hope of the next. generation -+.that's a long - “ 

way.to wait." ° R . F 
BLAIR: All this discussion hag been ‘cia eke abstract. what : 

"exactly did Title One programs do? What do they sound like? We: ‘asked | 
2 NPR reporters at ‘local stations to report on some compensatory: ¢ 
education programs in thetr communities, First, Bill Blackton reports ; 


from Watts, the district’of ae Angeles that was burned out in the’ 
i of the sixties." 


‘ 


‘ ] mA tee 
STEVIE WONDER: “Would you like is we with me. ; us . 
3 » Down my dead-end street? > = 
» Would you like to come with me pt ae ; i 


To Village Ghetto Land? . mT og 


See the people lock “their dokes 


"af . ~ While robbers laugh and steal ... 
; : Beggars watch and eat their: mealg ’ 
.From garbage cans...." ’ ‘ > 
38 4 
dt es ("village Ghetto! Land" sung by Stevie woiier -t 


ALBUM: * SONGS FROM THE KEY. OF LIFE) x 
8, 
ee BLACKTON 


° 
BLACKTON: “mpesgKids from ‘the appear 8 collective in Watts ‘are 
running a race ‘they call "pegleg". t*s not an ordinary foot race. 
There's a gimmick. “Kids are pajred off and have one leg tied to each 
other, but they have to cooperate to win. Cooperation and discipline ==, 
‘that's what's emphasized in all the games played here. -It' 8 ,aimed : 
at developing pride in yourself, and respect for your neighbor. ° These. 
kids are play{ng on the ’lawn of a black«supported housing development, ,»- 
Where the Children's Collective is. headquartered. It's not Far from: x 
the scene of the Watts riots. The continuing violence and frustration - 
-which follwed the riots led researcher Jackie Kimbro to develop a new: 
form of sige pialegd pre-school she calls "The Collective Socializatio#’ 
Model". The direc®sr of the Children's Collective, ‘Sandra Barge, told 
me,back then in 1971, existing, programs were too individual jstic. 


a 


’ 


SANDRA" BARGE: : . ‘a + 
BARGE: There was no focus on the- importance of group activities, 
and working together in the pre-school setting. oh ie 
BLACKTON; One,exercise which teaches social . REPODALEOY ies 
shows pictures on ‘cards. é , 3 : ‘ 
BARGE: One get of cards shows an eiiew lady, walking ‘down a sidewalk ’ 
with her groceries in one arm and her cleaning: in the’other +-.2 children 
on « teetertotter playing, and the old lady falls or stumbles} and drops . 
her things, and thé next set of cards show the children getting off to 
help her pick up her things, ‘and x carry them:+~ help her. SREEy; ‘them hom 


BLACKTON? seas ice-cream can be ja learning experience, too. a 
BARGE: It’ takes 2 or 3 children -- abate 2 children holding the. freezer. 
/ 1 adding the ice, adding the ee the other a aa the crank ~- and 


u 


as, cm - LINDA. BROWN 


., 5 == and I bring him here about 7:30, and L pick him/up. about 5; 15v'-= 


inforcement or “pewandy that heing the ice-cream. 


. they ol to the park, ri he «always ‘wants “to, stay here, as -long a: he 


S35 AF r we. ’ «4 0 

f) : P : fy 

; .. HS oe: 

’ . rf . . <f al 

2 3 — fe tg 5 a oy, 


that i. ‘phat’ some of our other activities’ hava’ built: ae -~ re~ 


BLACKTON? About 120 fire-scheol- kids’ up to the age 5 are 5 olled at + 
the 3 Children's'Collective. locations. A parent of one of: the kids; 
Linda. Brown, saySshe likes the\program ‘because it carrigs -on what 


he tries to teach her, gon. at hone.’ at 


¥ 
. 


we ak & 


BROWN: He's Yéarning-how. to share with kids: I work ‘tke, pcon’ 8 7 


| 


inthe. time if takes.me from wark to here, and sometimes he ‘doesn't want 1 
me -r like today, he doesn't want me to pick. him up’ too early because he. -. 
miss, like, different things that he goes to +~ little ‘games, and sometime 


can. ; oe » 
BLACKTON: "pboording om s dies, ‘kids ae, been ale ‘the ohttiek n's = ; 
Collettive show more coopérative behavior than other kids. One test | * 


». that ¥eceive Title One 


waking our communi ty work for ourselves. 


is a game where kids have to cooperate with each other to win marbles 

for themsevles. According to Director ‘Sandra Barge, children. in the, 
program are more likely to trade off marbles, and’ have. fewer no-wift Soe 
games.: Kids who have left*the Children's Collective for public schools ° 
are being followed now, to see, if they continue to act the same way. 

They haven't, yet studied whether their method improves academic Bs 2 
achisvenhent, as well as collective, behavior . : P é : 


BARGE: ‘We‘do not Believe ‘that our “emphasis Lec peictititiel letion ‘wild. any*, 
‘way cut down 6n individual achievement,. in no way, Wé!re not just 
about survival;, we're about improvement, about betterment, about 


. 


BLACKTON: . Director Sandra Barge says the children's Collective program ss 


_was developed with the: black child jn'mind -- but she thiriks’ it can. 
, be adapted for any minority group. The children in this classroom 


‘appear ‘to be friendly, cooperative and bright. But only time will 
‘tell whether those qualities will last. , For National Publié Badioy: 
I am Bill Blackton with the Children’ 8 Collective in Watts. 


‘ MERROW: ’ The Children's Collective in watts is not funded by Title * 


One of the Biren and Secondary Fiducation ‘Act. It's,funded by the 
state of Californ™r, and was created with black children. in nite, 


BLAIR: It's probably worth noting that the -majority of chilaven served 
by Title One are white -- not black. - There, are, however, proportionately 
more blacks and other minorities in Title One, which helps explain why 
many people think of it as a program for ‘minorities. 


MERROW: It's probably most accurate' to think of it asa program for 
poor children -- but here, again, qualification is needed. *The federal . 
government gives Title One money to school eaecrseuey based on the 
number.of poor children in that district. ~ 3; * 


.BLAIR: But: the. local school must spend ‘Title One money on children: * 


who don't do well. in their REYES, however rich or poor they may Bees 


MERROW: Here's another report on a com p-ed program -- thig one in 
eee 2 saa seks Gite reperts. ‘ 


. 


5 : is _ LLOYD .GITE* Ws te! ro 
“GITE: Lily Brown is a 6th grade student at" Annie Blanton Hiowontary 
School in Dallas. one’ fn Elementary is,one of 86 schools in the city ; 
unding., Lily is enrolled in ‘the “Success Through 
s * ne 


ie ‘ ge © 11 "dy 


ee ¢ - 
3 . 


ar 


in other areas, as {well:, 


‘acclaimed Title One kindergarden reading programs. His! teacher, 


strings” program, ‘which is geared Lowands hetping siinetauay dear tved . 

kids. The Strings program irector, Jane Aden, says the- Title One | 

program helps the kids - d slep many skills. ; , . 2 jee = 
BIE eg Pa JANE ADEN . * ” : ee a mT git 

‘ADEN: The children not “haity develep performance skills: in. the. : i 

area of music, but they’, Beraser broad-base skills that are applicable: 


’ an | 


TE:. @he Dallas: Title .One program ‘serves ‘38,000 public school kids. 
n' grades kindergarden through six, In its 1975 annual report tp the 


- President of the United States and the Congress, the.National Advisory. ° 


Council-on the Education of Disadvantaged Children ranked the Dallas 

Title One BEORran: ¢ at the top of the List, for successful programs over 

the entire nation. Out Of the 13,900.schodl districts, which have , 
Title One programs, the National Advisory Council Selected only 8 as © 
exemplary models. * The Dallas'Independent school pistrict has three of those 
8 ‘projects. Those include the district's reading program, bi-lingual .. 
education and the "Learning Through Piano" program.. Roger Barton, \the 


. Associate Superintendent of the ballas school district, - asi ‘the, 


program is- ‘doing a good job for disadvantaged, kids. 
ROGER BARTON oe" mi . 


BARTON: The children's achievement in reading -- at least up ‘tw grade 
3 ---has been substantially improved in the last 5 years, tothe point 
where a good percent of the students are achieving’: ‘close to the 
expectations for children in all grades. ‘ a) 

\ 


| ‘tl 
CHILD: "I will play with you ...". > XI 
GITE: Ghineea: is 5 years old, and he's in one 6f the TF ity 


Shirley Cheriko, explained some of the techniques used in the Title One ‘ 
funded reading, Brg us ry ; 


SHIRLEY CHERIKO : y. 


. 


CHERIKO:° We start teaching- the alphabet as sight! 1ettérs, dna without! 
the sounds, -and° then we start. with 3 sigh) words. -- I, will, ‘and ao. 


‘It's successful because they have ‘learned: the sight words, and they = 


after they learn I, will’and go, }they read a book, and ‘they get to a a 
feeling. of “achievement -- they up read. | ; ; Mh 


: GITE:; The district sponsors parent-teacher workshops where the teachers. ! j 


teach the parents how to teach: thefr, childwen when they are away. from. , 
school: The parents are taught reading and math skills, so they can give | 
the kids assistance with-their homework. Parents also ‘helped develop 
Title One programs, along:with school.officials. Mrs. Mattie Bowens is an: 
area chairperson for the Central Parent Advisory Council for the: Title ' 
One program. She has 11 kids, and many of them are enrolled in Title 


One schools. Mrs. Bowens. donates quite a nae of her time doing volunteer 
work for the Title One program. 


‘ MRS ¢ MATTIE. BOWENS } 
BOWENS: te think it serves a high, excellent ‘importance bakewads number: + 
one, you know that the parents is the first teacher. + It: i Ra home, 


iui church communi ty all in one. 


Gre: “‘Savacal of the programs in the Dallas schools: are funded with 


Title One monies. “Some of those programs deal with petenie, multi-~- 
‘cultural social studies and math.- 


BLAIR: . hat report from Libya Gite of - Station. KERK in Dallas. 


‘ ; ‘ 
: et: ; ' , rod ese 
ee | ~*~ SS e of : : 
Nasa: Fie ae » STEVIE WONDER: =; "Now some folks say that we should be 
i 5 te ‘ Oh oe oe Glad for what we have ... ah ; 
‘ ; » uk - Tell me -- would you. be happy : . i 
; : “er : in the Village Ghetto Land?" { a tg 
: bs ‘ ("village Ghetto Land" sung.by Stevie Wonder hes 
ALBUM: SONGS FROM THE KEY OF LIFE) pate % : 
Hehe ee MERROW. The early history of compensatory education was not ; be cael 
yg particularly bright. School systems didn't ‘know, what to do’ with the pO 
‘ 7 av oe é money, or even haw cas work-with poor children. ; . 


“BLAIR: In the «ny. days, many communitigs tended. £8. 1 look, on Title 
One money as free; a. license to do things they otherwise couldn't © | u.- 


ae 


: ‘ afforg -r like build a swimming pool, or cut.taxes, and let the Title “J 
7 ee make up ‘the SPECALENCRS ; 


guia ees — ‘ mis “ 

Pi . RUBY MARTIN an 
7 ee narern\ Somé of the other, kind. of grosser reasons, were, you*know, 
oF to build high fences around black. schools that were converted to de~- 


; F #segregated.use. A number of, school districts in.the south used the 
Sot ‘ re! t@ do ‘things for black’ youngsters,"“as long as they stayed in an 
: . 1-black’ school, but when they went to a white school, they Tost what-—. 
er those beriefits were.-~ whether. that would be a school lunch, or 
. eyeglasses or shoes,” or wnat have you, Mie 


. 


erp: Tisctenix ‘like the ones. she described have been gismnea? eed 


~ 
BLAIR: Thanks. in large part £o° a report co~authored. ‘by’ Ruby * wivein. 
. When .she wrote her: BPPRR She worked for the Washington Research — 
Pe Project.. Now, she works on apitol pine and her ened Gude towards inner. ° 
. . ; city: ‘schools has Sitithged. . : ; “ sy x a 
a “* ; Gamnnrih: What ‘we. see are axhan, gohool Aiwbilets that are’ sant : 
*., a : strapped for money, just trying to, keep afloat ~- and really, when “ 
dis, = .+ .you think about it,, John, if you havea school where the pupil-teacher © 
eee . ratio’ is 40°kids or 45 kids to 1 teacher,, I mean, does it regély- make: 
RS > any ; difference if you have a reading specialist when. your regular teacher 
has 40 or 45 youngsters that she -has -to deal with? So, to the extent 
' that Title One in the urban areas is being used by many schopl super- 
< . intendents, and they will admit it, they would’ admit it openly--= that ° 
8 ; ‘ they are using it as general aid +-- that they are using it to meet their 
9 S» ; ' * ongoing expenses -- and they're not using it as supplemental special aid > 
es a ,. °, .« for youngsters who are educationally deprived, simply because from their 
. oe th Me tS > points of view, it doesn't make Sense ° it doesn't help anybody. 


“shh fs ; ; * MERROW: . You're saying that sri urban school. superintendents are ‘openly , 
wet . ‘breaking a law --.breaking Title One’ bi aaa -- and you're phasing 

“it on the™ rigidity. ig ae 

MARTIN: a guess in my qld age, I say that epere' 8 ‘beeaking the ise 

3, oo ‘ . -there's breaking the law; there are - Y oteatas? nd there are misdemeanors. 

. os ge ater I hate to: see these school superintendents in the bind that they're in; 
Kis I think that I'm realistic.enough to accept the proposition of block 

grants; “I'm realistic enough to accept the proposition of general aid; 

I think, legislatively, that's the only thing you're gonna get -- and i. 

think in the urban areas, that's what's needed., And as I said before, — 


Gee cil, wae tay” aD _I think that there are ways‘to put strings on it, if you will, for lack - 
wos, 4). +. « Of a better description -- which will assure that the people we are - 

+ ' concerned about -- the edacationally deprived -- will bencfit from these 
>. - 3 funds. I think you can also put the kind of strings on it’that it won't 
a oan ore so - all go for teacher salaries. Title One was based, on a theory that in 

t v . >. every community, you will have’small pockets of poor families, and. small’ 
ca be oe oY ., , » pockets of peor youngsters. aes what you have now is -~ the pocket. has 
i : ¥ ‘ P N bas s i ¥ vi E . - s Z ey 


m3 ad a ; ; a sod Nee 13: _¥ . My J ee 


‘ov 


become an the whole suit -- where the majority of the school children 


' ‘are pogr,educationally disadvantaged. You know, there was a ‘woman 
_» in Missisgippi who told me pnce about 8 years ago, she said, "At some 
. point, Mrs. Martin, Some big research outfit's gonna get a half a 


million dollars, and the results of thelr research effort is that — 
Title One isn't helping anybody.” And, you know, she may be right -- 


. She says it's all a big conspiracy. Again* maybe we're all a‘ little 


paranoid. But I think ... I .am'’now prepared t6 deal with urban school 
superintendents, because marty of them ‘are black, ‘many of thém are 
committed to urban youngsters; ‘they are not, quote, "villains" that 

we knew back in the old days -- they are now us --,and-we must deal 
with ops as friends -- people who are concerned, people who are 

on the firing line -- have to deal with the teachers union, have to 
*deal with all the things that are inherent in being an urban school 
superintendent, and'I'm listening to them, I respect them -- and'I know 
that they're like angbedy elsé; they'ré gonna overstate their case, 
but “all you have ‘to dois ‘look at a number of schools where the. pupil- 
‘teacher ratio is 40, 50, 60, and you really wonder how much one reading 
specialist:is gonna affect'-- what kind of impact she's gonna have on 
those youngsters.. Perhaps you’ ought to.be “using her to reduce the. 
pupil-teacher Tatid to 1 to 20. . 


. 


MERROW: Mrs. Ruby Martin of the House District Committee in Washington. } 


BLAIR: Ruby: Martin hopes ‘that the Elementary and Secondary Education 
Act and.Title One will be changed dramatically into sume form of 
general aid to, help city schools. : dfe : 


MERROW: Her reasoning ‘is that 10.years agg, pockets of. minority students - 
existed in public schools. Now, white flight from inner cities means 
that~in many places, the majority of public school students are. from 
disadvantaged backgrounds. : “o ‘ 

BLAIR: Martin also calls for~-a strong maintenance-of-éffort clause, 
“go that cities in school districts, which already tax, the public heavily, 
to support schools, will be rewarded for their efforts with more federal . 
money. es P P 


‘ . . 


. 


a : . « 3 : i — : =o 2 : 
MERROW: To understand the opposition to:general aia. & education fron 


. the federal government, it might be useful to go:back Sh TESS WHOR 


the Elementary and Secondary Education Act was written. 
6 v : oi, ie ~ - . 
-BLAIR: .In those days, federal aid té“8adéation was a bugaboo. Many ‘I 
people thought it unconstitutional. . A lot of people’ feared that the x ppl 
government would soon control school,curriculum.* In the ‘ll years since’ «i 
the act,, only about half the children eligible to receive Title One 
_ Money have been served, Next year, the bill comes up for reauthorization. 
_ Some people wiil be pushing for general aid to education, -especially. tt 
inner-city schools; others will push for more aid to rural schools -- and — 
‘some will say that we should allocate. the money on the basis of, test ; 
scores:-~ not income. c gO Re oe te 8 
% 1 * * ” : - ; 
MERROW: Congressman.Al Qiie, ranking Republican’on the House Education 
and Labor Committee, is one who. believes the’ money should be allocated 
by test scores. He-also-believes that inner-city schools have brought © | 
-problems*on themselves. ; es ve. “eee “a 


ads ea AL QUIE ‘°°. 


. . « 


-QUIE: Well, IJd say they: made some ‘pretty. serious mistakes in the past. 
They got themselves in this plight. One, of them is that whole -feeling 
, this country has got, that “bigger is better", and they have huge’ 2 
schools -- and there's just no way that you can have the discipline,*and- || 


the kind of attention -- individualized instruction that is needed. Also, 
ip . - kj : : 


{ 
| 
1 
| 
1 


r 7 ° 


e . } 
= hoe re er 
* a” a _ 14 ie : ce . rm : 


e 4 . ? 

“ 4 ye ¥ . 
ie -) : ‘the metropolitan -over-burden is so great, it's hard to raise money, 

= even though even now, most all cities oe : reater ability to fund 

r i their public needs than other political isions have... Now, 

: *, usually, cities are comparéd to the weal ord suburb. When we take 

# all of the suburbs, you take the rural area,‘ and then the cities still- 

have a higher parity of ability‘to fund than anybody else does in their . 


education. . 
ae “MERROW: ’ People iistentns tq this may think, "Uh bh, ‘Al atic is going 
. ; to redistribute the money again, and: push to get more’ ee: ue in = 
rural areas the way he did in '73 and '74. " ow 


QUIE: Well, I think we ata right in '73 and- "74 because I. think” the 
rural:areas, or the suburbs, were being: short- circuited “in the way the. - 
formula was written. But we'd navenen from that if we went to using a 


tr ., « formula based on .educational achievement - because if in effect, the 
cities have [lower achievers, they would then:secure more of the money 
.to be distributed .there, and this is what I would. like to base it an. 


. 


‘ MERROW:' You intend to push for that in the, reauthorization that's 
a a coming up. ; , 


a. : 
QUIE: Well, I intend to.- Now, there.are 13° school districts where! " ‘ 
the NIE is studying an alternative method’ ‘of distributing the funds 7 
within the school district, and we'll’ see what results that “study Shia. 


= : BLAIR: Minnesota Republican Congressman Al 1ie. He mentioned thes “~ -. 

National. Institute of Education study of Title One. NIE Director, ” 
Harold Hodgkinson, told us that their study is ees at different ways 
of aes aoa: Title One money. 


. , a . a . 
‘ j ‘HAROLD: HODGKINSON , Kyo 
‘ "HODGKINSON: One of the vital questions involved in Title One is ., 
wi whether Title Gne money should be given according to poverfy criteria, 
Bs or whether they «should be‘ given accordi'ng .to low. achievement scores. 

% ‘ Now, you can argue ‘that if a district has low achievement scores, they're 
just not‘doing a very good job, .and why should you give them money. On 
the other hand,-the poverty criteria has a lot of difficulties, because 

; ‘within a district, you can have a lot of very wealthy kids anda lot of 

es e very poor kids, and there's no way to make sure that if-district by 

‘ . district, those monies can be allocated successfully.’ . 
MERROW: Ok, let ne ut forth a‘hypothesis. Congressman Quie wants 
to change Title One, and have the.money be allocated not on the basis © 
’ “‘of poor children, but children who are doing poorly -- “those kids with. 

the low test scores. There are other arcane wito © say, "No, let's not | 
deviate from an historical purpose of ESEA -- let us distribute mofiey 
to poor children, to. help them." My hypothesis. Both of those groups 
will take the NIE report, no matter how complete and thoreugh it is,*and 
they will take out of it that which supports their position, and use 


that to Bolster their position, which they nae,’ arrived at before they,.."~ 
had even seen the report. d 


HOUGKINSON: I think it would be pretty difficult to argue that the 
report will ‘be equally useful to both.your camps. I'm not sure, and 
I'm not at liberty to say now which way the. data will go - but it's 
highly unlikely that+it would: be equally eupporeanies 


_ MERROW: You won't tell us which group will be smiking, and which 5, 
* group will be sad? 


. 
= HODGKINSON: I will in a couple of months. - . ee " 
. aor BLAIR: -Dr.+ Harold Hodgkinson, Shane of the National Institute of 

’ a, Fe S Education, which is now sri yans the effectiveness of Title One,” The 


eo es ; ie 15. a : ; ; 


£0 'S 


o : results will:be out inthe spring. The ieee report i icates 
<: : that local districts will spend the Oley be as Sean childrén as 
possible, if Congress lets them. . 


a as MERROW: * I sisked Greg Humphrey, the Legislative Director of the 
: io American Federation of Teachers, how they felt about Title One money 
4 being distributed on the basis of test scores. ‘ . 


‘ 


ace , ” GREG HUMPHREY | ; ee Ce ege, o 


hi % = HUMPHREY: A very easy answer came to it. When it was first floated in 
i= a speech by Congressman\Quie, well. before the committee got into’ a ; 
ee Sr serious mark-up phase, he\gave the speech ---I got a copy | of it -- 

read it, and I talked to a\few teachers who are. engaged in Title a3 
; One programs who are AFT members, and they said, “Well, that's quite 
toy ' simple. In. the past, the’emphasis was that'-we had to teach to the 

‘¥ ; test in order to succeed arid look good, and now. you're saying that: all 
‘ ‘we d have to do is teach away from. the tests, so that we would 
get. mqney by not doing so well." And that fact exists --. that = 
using these types of standards for passing out money are easély manipula-' 
table; .it's easy manipul ted by a local and ataee education agency. 


: oii .' >” MERROW: - You aren't seriously inAtcating. that’ teachers would teach 
“hii @ . ‘their children to do, poorly, ob tests. ; 

MEY . 7 j . ; 

1a * HUMPHREY : Na, no’... afi I'm saying - hg: that” in many gases when 

} other ---we consider this basically “a gimmick -- gases, many cases, 


’ 


‘ other "gimmicks" like. this were tried; for example, in Thetarivnte 
sector, they tried something. called "performance contracting", and 
they. were found teaching tothe test, that,all of: the instructional 

\ ; a pee enphasis was placed by that -- becauge,. of . ‘course, they were gonna ‘be 
a ce a f ‘  paid-on the-basis of how much they achieved, and‘sso, they taught to 

; the test, and sure enough -- they showed test results, .but in fact, 
: the children were not receiving any better education, and -- obviously, 
} ho one in the Congress is gonna sit there and draw up a test. They | 
- would rather do 7,000 other things, and probably would be ‘better trying 
to do 7,000 other things than to sit there and draw up a nationwide 

. test on - the results’ cf: which would determine where federal money goes.:' 

air chasms that’ s not in the cards., Mr. Quie euciia HAE mo, 


MERROW: On the otties hand, if ‘they dia go to uae ‘scores -- if the 


a ‘s ‘ Quie. proposal succeeds in getting through,‘ it's likely that the cities 
. : would get more money, not less, and -- after all, that's where the 
7 AFT'sS. _strength is. : x ; = . 


\ : a 


gene: Well, I ‘have seen some studion on this’ cations. and they 

end to show the ‘opposite - and that:is that, money would be moving away 

‘ from the'cities. tqwards suburban areas, because suburban areas, “for 

oe : ‘example -- right ‘now :--fhave a problem in getting ‘Title One’ funds, and. 

that is that they .tend not to have the economic disadvantage factors <- | 

‘either AFDC, or large numbers of families living in poverty that would 

qualify them for funds. | However, every community has numbers of poor 

Hh Ne achievers in school. ; wots igi 
ig) FS MERROW: © Greg Humphrey, ni becker of ‘tagislation for the” American a 

Sei a , Federation ei Teachers, in Washington. 


wT BLAIR: nunclitey anggdete ‘that giving funds. “to those who score ‘badly 
seg ase ‘is a dis-incentive for. teachers‘to do well, a response that isn't new. 
""  * Throughout the debate runs the question of the tests themselves --..can 
go ap > we allocate money on test scores when we can't be sure of the validity of 
he ' the.tests?. Michael Timpane,,, of the .Rand Coxparsstons SIERRA most tests 
: are too ‘narrow. . ¥ i : . 


a baal ‘ . * . * 7? 


oy, 


\ rail o LMICHAEL TIMPANE . ae : 


7 r TIMPANE: We can't measute problem-solving skills, for example -- $ie=e . 
« \' . we can't measure writing skills, we can't measure communicating skills; ° 
oe i *.so there are quite a few -- without getting into frilts, ‘if, you wills-- 
; there are quite a few very, very basic skills that we don't know “how 
to measure very well -- that's the first point. .The second point is 
how muchado you expect it to achieve? How much do you expect it tom 
improve? We don't have the answer to that question ‘at. all. “And 
oe especially" not in the conte xt of massive.testing. The third problem 
is; assuming you've got past the sn Sth which’ I. sincerely doubt you - . 
will -- is what would one do i f achievement scores did change? If ; 
. a school's educational achievement went up, what would you do? *Would 
‘ : you take money away?, Or would you add nidney? ‘I mean. would you 
: . penalizé them or reward them for their educational achievement aevEh 
changing? Whichever, way ‘you do it, you're. in, the soup. 


BLAIR: Michael Timpane, ‘educational researcher at “the Rand corporation 
_ in Washington. ; , : 


« : .MERROW: Everyone is trying to. figure out how td change the Elementary 
-and:Secondary Education Act for the better. There's really not much 
question that it will*be reauthorézed ‘when it comes up. next year. 

‘+ fhe question is -- for how much, and with what requirements? 


. 4 “BLAIR! © * One proposal for change is to make it a general’ aid bill. This 
/ means, givé a block of money to states, and localities -- with direction 
/ that “they spend it the way they think™best; to help the‘ ‘educationally m 
/ disadvantaged. They say this would help cut down on the fights for ; 


money between different, categories in education, like gifted, or - : 
handicapped or disadvantaged. With block grants, the argument goes, 
schools would spendywhatever it takes to.bring children, dp to their Aer 


individual potential, and this would cut ‘down on the*federal’ bureaucrac’ 
Right now, each education cateqgorv, such as ‘handicappe@, is like a 
» little fiefdon -- with all its employees fighting for their share of 

Ro ” federal aid, 


.¢ , S a . i 
; ; - MERROW: But most of the veterans of the Civfl sank movement, won't 
ae: go along with block grants. They say some ates.can' be trusted, and 
; : 3 ? some can't. Another group vitally. interesvéd in the new Elementary and 


Secondarf# Educatfion Act is the parents of childrem who benefit from 
Title One. Most of these parents would like to see their own role 
- strengthened, and_the laws. governing Sompensagory iis tos made 


more specific. “ . 7 
. lst PARENT: “There! s so many interpretations of the federal 
nae / | Se "s ‘+ “laws. You know, I read it one way, and get one 
. — ; - interpretation -- my administrator reads it one way, 
tt ae Ss oe J and gets another interpretation, and. the state veople 
: 2 nak _ | Yead it another way, and get another interpretation. 
+, 8» I think it should be.more defined, or in layman’ 8, terms, 
% more or. less =~ you: know?" 


] 
vl 


2nd PARENT: *T just wish that a lot of these people that vewihy 
got involved would take anly one thing in consideration;, 
s ale 3°84 is the child that needs a'good education, and some of 
=. an ‘ us will get there, and then they go into the political 
a 3 i Ss ~ 3 thing, and they get lost in the ... it all;comes down | 


_to the same thing. It's your, child and my child." 


ae oi Ae “e 3rd PARENT: “You know, they have a big catalog, and they. CI ‘ 
oe Pr} gS ; it the 'Bible’of Title One' -= but you know,’ ading cs 
: a the book is one thing ae 4 = but ee 


it is another -~ ‘and I ‘think these workshops: would,’ you | 
know, eap a lot.” 


a 
+ 


er ee ee 5 “Not enough money.’ Not enough money. That's the 
vie . whole thing. You can't service the amount of kids 


with the amount ‘of money that we get’/ But you 
have to just do the best’you can with what you get." 


"I would make it more mandatory that parents be 
involved, with cettain stipulations, and @ither be . 
stricter guidelines that they have to be adhered to -- 
not just on paper, but there has to be proof that 

\ these ‘things are being followed." 


BLAIR: Title One parents at-a recent meeting of the National Coalition 
in New Orleans last month. - .. ; a 


MERROW: The parents want their role strengthened -- and that may or may’ 


not happen. The real struggle will be over how the money in the 
Elementary and Secondary Education Act will be allocated. I asked 


Congressman Quie for predictions on what would happen under Carter-Mondale 


AL QUIE 


‘ . ~ ' 
QUIE: Well, nobody has any idea what he's’going, to-do om it., I don't 
know to what extent he will then let Vicé President-elect, Mondale 
decide, but in the '73-'74 year, he was totally over onthe side’ of 

the lowrincome man; the present formula.-- and probably with the 
strongest voice in the Senate to. prevent us ‘from moving, any further . 
than we-did with those 20 school districts to test oudother devices. 
But, he's also an intelligent and reasonable person, and. I don’t think 
has to. protect his’ political Wide now, in,the way that he did before. 
He's got the whole nation, to represent now, instead of just the ¢tate: 
of Minnesota. *I do expect’ an increase in appropriations. 


MERROW: So the big struggle, then, is going to be over formula, and 
perhaps over allgqcation -- how the money is‘divided, ' 
‘QUIE: Yes ~- I’think it's going to be over the formula to the states, 
to the school districts, and meaning there’, to what extent shall the 
state have a vdice themselves in the state legislative body, as well, 
and then within the school district -- and then the amount’of money. 

But. also, think there*s a number of questions being raised by 
individuals who are wondering whether that $17 billion dollars was 
worthwhile, and as. test scores continue to drop, and we have this 

‘huge expenditure for compensatory: education to try and improve. the 


. test’ scores, there's gonna be some pretty tough questions asked about 
“at. 4 Ng oe 


BLAIR: Al Quie, Republican congressman from Minnesota. He predicts 
quite a hullabaloo over Title One. a, 


MERROW: As* we said, it's hard to\find groups that will openly oppose 
ESEA and Title One. Even its} detractors support it with modification, 
as they say -- and.some of the modifications will undoubtedly be lulus! 


BLAIR: One teacher union, the American Fédération of Teachers, is 
alreadyon record as supporting ESEA. It wants ESEA's formula: restored 
te benefit cities. But the rival National Education Association -- the 
NEA -- seems to some observers, to-.be getting ready poxmodify ESEA , 

" irtto some kind of general aid bill. _ ae 
* * * < oot 
MERROW: Right now, the NEA is holding hearings at 4'sites around = = ** 
the country. ‘It has budgeted one million dollars for these hearings, ® 
and, for studies of. possible ways to get more federal money ik to schools. 

It ‘wants the federal gpvernment to pay. one-third of the costs of 

public education. James Green, an NEA spokesman, told us that the NEA 
won't commit itself until studied the problem -- but it might favor 
consolidating ESEA and other federal programs into some general aid 
package. Don't be. surprised if the National school Board's association 
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‘ i- ? Pe. ty ry a Me , 
wants: to consolidate ESEA -- and other education programs. NSBA - . ' ", 
, tld us that’ it wants Title One-dé-regulated; fewer.strings, but more 
“power for local schools. . ee “ 


BLAIR::: The states will probably. ask Congress ‘to. remove some recta, 
and let them mix state = a comp-ed money. ! That's now 
forbidden. \ A : . 


aw 


MERROW: ‘and you can count on the ‘poverty lobby t ee that 

mixing of funds, called co-mingling -- ‘they’ think |the states, some 

of them, would cut back on their own spending, and) do someyfancy book- 
keeping fo Cover up. * 

BLAIR: And what about ‘Simny Carter?, The best we could’ get from 

hte transition team was "no comment”. . 


MeRhOW; The tcnnsttdon team told us that it’s wovking on éption ‘papers. 

. for him -- but they're not taking sides yet. Most people feel sure 

“that. Carter will increase. Money for education. Dr, Sampel Halperin” os 
-was' in the last Democratic: administration, and helped fight for the . 
* Elementary and Secondary Education Act when it was seen a& an occasion’ 
for renewing’ society's, commit ment to reducing poverty. ; 


‘ 


‘DR. SAMUEL HALPERIN 


-HALPERIN: Well, éfete ‘are any social historians, ‘y d/or ayitoiy who 
say that there is kind of &n iron law in -~ particularly in.a democratic 
society -- which says,,"to those who have, more shall be.given" --that 
there is a tendency totake away from the ‘special earmarking for the. 
poor, the disadvantaged, the handicapped, the non-english speaking, etc., 
thosSe special funds which they neéd in order to compete and take ‘their 
rightful place in society. Yes, we know that tendency.is there, and I 
- think,it's going to be quite a struggle. There are still lots of 
; differences between the permissable uses of Title One, and ‘a truly 
- General Aid bill.; If we want to reach the kids who need help the. 
most -- ahd if we don't want to reopen, the church wars; the holy wars . 
. Of yesteryear, it seems to me we've got to Keep on with our target, 
which is to focus resources. At the same time, we need more resources; 
' othérwise, we're going-to have a-situation wheressome poor kids géty & 
served and other poor kids do nok. -I+:'s a very arbitrary and unfair 
tine, and this CANES great. dissatisfaction in a democracy. 


* 


ENSOR: Let me see if at can ‘summarise what you “think about Title One. 


S , You think that any efforts to make it into a General Aid program should 


be discouraged; you think that it has done much of what it is supposed 
_ to be doing -- but not nearly what it\could be doing if it was. funded, 
at the levels that were suggested it should be whén it was created; in‘ 


- |, other words, you'd like tq see: tue funding doubled -- something along 


these lines -~ and you sed .it,as one of the main educational priorities - 
for, the next 4 years. ; Me ty 
ia Sy asia a 


HALPERIN: Yes, David, and I think it is one of the most appropriate 

ways. for the federal government .to contribute to the improvement £ ther 

educational system. There‘are some things ithe federal government ‘Gugpt +, 

“not to be doing, in my judgment -- trying to, for example, influence ae 

, Specific curriculum of the classroom, or specific teacher practices in 

" the classroom. But, the Titlg One rubric — broad, general, putting a. 

' premium on individual initia ive in. the local” schoél1 districts, , shase,, 
I*hink, begun to work veiled well. \ . mey ; 


“BLAIR: Dr. Samuel Halperin, ‘taakigg ee t\ reporter ‘David Ensor, 


. 


- 


. 


. MERROW: Charles Lee is another vetbran < aver. He was.on the Hill e 
in 1965 as an aide to former Senator jayne Morse of Oregon. Lee believes 
noraecee will reauthorize the: Elementary an Secondary Education Act,- 


es 17 
t just becadSe it's always sa acs to yi stui something it puts \ 
, af _ in place. ~ ; - 
i _ CHARLES LEE . XS 
a acca 


LEE: wenaealin. historically ---the pattern has been that a 
program starts, as land grant colleges did right are the .Civgl 
; . War - and reaches a point where tothe effect it is frozen, but then 
, : new forms are built on top df it. If you look back at the history of 
the Depression days, that was essentially Roosevelt's forumla -- of 
_ government intervention .-- he didn't disturb any of the existing 
agencies -- he built counterpart agencies, assigned them the hew 
functions, and both agencies proceeded to do the things they could do 
. best. Perhaps the same thing is true in education legislation -- that 
rather than destroying that which you have, you keep it -- and -then 
; : you superimpose upon ita éy funding source to accomplish your new 
‘objectives. And furthermore, this also meets the practical political 
problem of every administration, of getting its own name on some 
legislation that,will live in history. ¢ 
* 
x ; MERROW: Let me put forth a hypothesis. Conditions generally, in 
schools around the country -- fiscal conditions are so desperate that ‘ 
- no matter how strong our commitment to anti-poverty legislation, there. °° 
: ‘ will be a more ‘powerful force --and that is, school peopld” and : 
government people in the states and local towns.€oming in; and saying, 


"Don't focus so much on povetty -- we need general aid; we are dying 
* out hére." ‘ 


LEE: Actually, I think that's an. oversimplification,’ because! when 
I look baék on it -- when we fell and didnot get, “through the House in 
‘63, the General Federal Aid Bill, I can recaj¥ the conference in 
which it.was said, "We'll nail.the General Aid flag to the mast, and 
fight for it as a long-range goal '-~ but in the'mean time, we'll pick 
, _ - up as much money as we can, and.as many categorical; programs as we 
j a can, and get as much money as possible into thissenterprise - because 
‘ it's so important in the long run --.and by the many streams the mighty 
- river maketh, ultimately, we'll get to theypbin where we'll be willine 
* to have a substantial portion of the federal’ budget involved in. the 
education of the citizen, just as a substdntial portion of local ; 
educational budgets are invested in the ed cation of their kids." I 


ao eh : ‘ BLAIR: Charles Lee, former Senate aide +- now director of the Committee 

Ve are, for Full Punding of Education, a Washin on ee - : a. = 
MERROW: , You might feel a little overwhj Inreds, by all the differing 
opinions, but this ‘will be an interesting- ‘struggle -- and an important 
‘ ¥ w one, because the Elementary and Education Act is far and away |) 
Pa the biggest federal aid to education ogram for the Public school. 

< This concludes the second in a threé-part series on compensatory 
. ‘education. Reporter Tom Steward has just, returned from a migrant camp * : 

in Plorida. Next week, we'll hear, a special documentary on the problems, 
of education for migrant: children. - le hope you ad join us. 


mi ’ BLAIR: - Reports, for this program cane from Lloyd Gite, Station KERA, 
; Dallas, Texas ;. David Freudberg,’ Station. WGBIH, Boston; Tom Burger, 
Station WPB, Beckley, West Virginja;. and Bill Blackton in Los angelés® 


MERROW: The music, of courée, ig/by Stevie Wonder. 


abs e “% BLAIR: Our next project on OPTIONS IN EDUCATION is a special look 
. ves at teaching in America, and we want you to get involved... We'd like to 
“know about the teacher you loved or hated the most, so) Write us about » 
yourself --and, that particular teacher. Then, we'1l rede to find the 
teacher, and sce if he or she remembers you, 


% ' 


‘MERROW: Ilere's our address. National Public Radio -- Education. 


Washington, D.C. 20036. This special series on compensatory, education 


© ot . ; ; i - * 


r gs 20 


’ 


‘is being made possible in part by a grant from the ‘oeteek on 

. Compensatory Education of the Institute for Education and Leadérship. 
A limited number of transcripts of the thregfpart series is available 
7 freé, of RHA B The 3 cassettes cost mas 00. 


a 


STEVIE WONDER: Packing back on when I . eat 
oe ad Was a little nappy héaded boy — ‘ . * 
‘ Then my only worry. ' 
*e -Was for Christmas -- - what would be my toy?, 
Even though we sometimes ‘ : 
*Would'not get a thing ©. ess 
We were happy with the a: 
’ woy the q8y would bring ... : 


é ~ $neaking out’ the back door 
. To hang out with those poodidal tebends of.mine' 
; Smokin' cigarettes and writing something | re > 
> . : masty on.the wall (you nasty boy), ~ : 4 

‘ ifs ‘ Teacher sends you to the principal's office ae 
. down the hall ... re : 
You grow up and learn that sane of thing) Ain EE 

right -... * 
But while you were doin' it. | oP at - we 
It sure felt outta sight ... 


% i : I wish those days could come “back onge ft more - 
Why did those days ever have to go? 
b yar * I. wish those days could come back -once more -eae 
: ; Why did those days ever have to go?” 


7 ~ dl 
.* 


> ("1 Wisi, sung! by Stevie Wondér 
m8 ALBUM; © SONGS FROM THE KEY OF LIFB) 


BLAIR:. Don' t forget. - ‘We ‘want to know whether you were the “tgather' 8- 
pet or pest or patsy, or Peck's bad boy. The address again =r Hestone 
Public Radio -- Education, Washington, D. Cc. 20036. a x 


MERROW: OPTIONS IN EDUCATION is a co-production of National Public - 
Radio, and the Institute for Educational Leadership the George 

Washington University. Principal- support is proWided-by the National 
Institute of Education. Other-funds are Beavis by the Corporation 
“for Public Broadcasting. 


BLAIR: This Series is produced by Jo Ellyn: hackiett. -Thd assistant 
producer is David Selvin. Technical adsistance by Robert Nock, and 


production assis -+y Joan Friedenberg. The executive producer is 
‘John Merrow. I'm Wendy Blair. : ‘dl 


MERROW:, This’ is NPR ... National Public Radio. ) 
e 4 
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